
Leading 
 Teachers In Peoria Public Schools 

 Keep Your Spirits High 
                               

 There is truth in the concept that whatever teachers expect students to be, they must be as well.  No one can 

deny that keeping your spirits high all of the time is a challenge for both the teacher and the student. However, low 

spirits usually translate into low motivation and substandard performance.  Understand that your actions and 

attitude can affect a part of the outcome. Don’t allow yourself to be surprised or shocked by problems or trouble 

because both are inevitable, you have a better chance of keeping everyone's spirits high if you are prepared.  Be honest 

with yourself and acknowledge your shortcomings, and do something about them.  Look for and initiate partial 

solutions. Increase your powers of appreciation. Make a conscious effort to build a network of friends and connect 

outside of work. (The Master Teacher)  It is important to keep your morale as well as your student’s morale, motivation 

and performance high specially during this time of the year.   

 Soon we will be celebrating Thanksgiving.  Connect with your family and friends and take the time to rest, 

relax, and reflect.  Happy Thanksgiving Day.     

Dr. LaToy Kennedy,  

Chief Curriculum and Instructional Officer 

 

November- 2012 

 

PINPOINT 
Submitted by Vanetta Phifer and Randy Jurasac 

 

 Our pilot of the Instruction Module is on 

target for the following grades and subjects: Algebra 

I, English 1, 1st and 6th grade math, 3rd grade read-

ing and 6th grade Science.  Thirty-two Master Trainers received extensive training in May and August to support 

and guide Pilot teachers toward full use of the Pinpoint system.  Their job is to take that information back to their 

building and share it with the Pilot teachers. Master Trainers continue to meet monthly to learn about new features 

and functionality, as well as share valuable hints and tips amongst themselves.  In mid-September, the system 

moved from a temporary ‘Sandbox’ environment to the final ‘Production’ environment.  In October, Pilot teachers 

were provided additional opportunities to explore Pinpoint curriculum and resources as part of their SIP Day activi-

ties.  The  HMH team and district persons provided the Principals, Assistant Principals another overview of the In-

struction templates and curriculum structures as well as a presentation to the Board of Education was also provided 

on October 23rd. If you are a pilot teacher and have not been trained, please see your principal so that training can 

be provided for you.  

  As with many Pilot Programs, District 150 experienced initial challenges which included log in and roster 

issues.  Bryan Chumbley and Michelle Seipel provided excellent assistance by correcting Novell LDAP information 

and creating and tweaking customized data files for Pinpoint.  Building level secretaries and Master Trainers as-

sisted by identifying and correcting student and teacher information in the Skyward Student Information System, 

which provides Pinpoint with school, class, and student information.  We continue to thank staff for their patience 

and diligence in making this implementation successful for our students and staff. If you are a Pilot teacher, we hope 

you are using the system and providing input to your Master Trainer as well as the district contact  Vanetta Phifer.   

  

 The Pinpoint implementation started 

early in 2012, with the goal of phasing in the five 

modules (Instruction, Analytics, Professional  De-

velopment, Teacher Evaluation, and Gradebook) 

over the next two school years.   



Look Fors and Listen Fors” in Components of Charlotte Danielson’s 

Framework for Professional Practice 

Domain 1:  Planning and Preparation 

Component 1a:  Demonstrating Knowledge of 

Content and Pedagogy 

Look Fors and Listen Fors: 

Lessons based on current best practice 

Advanced courses in content and techniques 

Instructional artifacts (evidence in the form of 

       student work products with comments) 

Instructional interactions with students 

Component 1d:  Demonstrating Knowledge of Re-

sources 

Look Fors and Listen Fors: 

Resources to assist teaching and/or help students, 

i.e. texts, instructional aids, field trips, experts from 

community, programs/experiences, technology 

Knowledge of a range of resources, services and aids 

Component 1b:  Demonstrating Knowledge of 

Students 

Look Fors and Listen Fors: 

Inventories, surveys and communications to fami-

lies are used to gather information about students at 

the beginning of the year. 

Uses school records, i.e. test scores, permanent 

records, IEP’s etc. as primary sources of knowledge of 

students.  Uses secondary sources such as conversa-

tions with prior teachers and other school personnel. 

Class description that appropriately classifies stu-

dents by learning abilities and other indicators (2nd 

language, other ethnic-cultural issues, special needs – 

both medical, social and educational) 

Component 1e: Designing Coherent Instruction 

Look Fors and Listen Fors: 

In Unit Plans – at least three weeks with daily top-

ics and activities that reflect organization and sequenc-

ing, and variety of materials and groups 

In Lesson Plans – description of students,  

instructional objectives, assessments, activating, cogni-

tive, and summarizing strategies, materials, and poten-

tial misunderstandings 

Grouping patterns with a student focus:              

Low - teacher or student leads large group, students 

work in small groups while teacher circulates; stu-

dents work alone, teacher monitors; Moderate – 

teacher works w/ small groups; students work alone 

or in small groups ; High – student lead presenta-

tions or other leadership roles within a structured 

lesson 

Component 1c:  Setting Instructional Outcomes 

Look Fors and Listen Fors: 

Goals are age/level appropriate 

Goals are suitable for diverse learners 

Goals = what students will learn as opposed to 

lesson objectives which = what students will know, 

understand, and be able to do 

Goals can be assessed 

  

Component 1f:  Designing Student Assessment 

Look Fors and Listen Fors: 

Methods of assessing each goal:  tests, data analy-

sis, production of findings, collaboration 

Scoring systems/rubrics establishing measurable 

criteria are communicated up front 

Authentic, real world applications are evident 

Feedback to students guide next steps, i.e. teaching 

or re-teaching 

Domain 4:  Professional Responsibilities 

Component 4a:  Reflecting on Teaching 

Look Fors and Listen Fors: 

Examine reflection notations and logs 

Conduct professional reflective conversations dur-

ing post observation conferences, i.e. “Tell me how you 

felt about the lesson.”; “What are you observing dur-

ing your teaching?”; “Can you tell me what was differ-

ent about yesterday’s lesson?” 

Model the practice that recognizes how we can all 

improve 

Component 4b:  Maintaining Accurate Records 

Look Fors and Listen Fors: 

Examine organization and management of the port-

folio, grade book or database 

Look at how paperwork is maintained, i.e. worksheets, 

tests, records of “homeroom” tasks, permission slips, 

lunch, classroom inventories and reports. 

  

Listed on the following pages are the four domains with examples of what 

your evaluator should see and hear when they come into your classroom. 

This is not a complete list, just some examples.   



 

Component 4c:  Communicating with Families 

Look Fors and Listen Fors: 

Family contact logs with consistent phone calls, emails, 

letters home, etc. to all students when appropriate and to 

specific students, as needed 

Use of bulk contact formats such as class newsletter; 

post cards 

Conference records 

Notations in student agendas 

Parental responses to students inventories 

Component 4d:  Participating in a  

Professional Community 

Look Fors and Listen Fors: 

Evidence of support and cooperation, volun-

teering for school committees and extra-curricular 

responsibilities 

Chairing committees, teams, etc. or coordinat-

ing programs 

Movement beyond one’s own classroom 

Component 4e:  Growing and Developing  

Professionally 

Look Fors and Listen Fors: 

The teacher voluntarily examines and shares research 

on class performance and best practice strategies 

Takes leadership roles; coordinators study groups,                   

professional book clubs 

Subscribes to professional/trade journals 

Attends professional conferences and shares with    

colleagues upon return 

  

Component 4f:  Showing Professionalism 

Look Fors and Listen Fors: 

Daily interactions with students 

Helpfulness for needy students 

Advocates for underserved students 

Is open-minded and willing to adopt new ap-

proaches 

Uses data to support actions 

Sets long-term goals and takes responsibility 

for own professional growth 

Demonstrates high ethical standards through 

compliance with school/district codes and commu-

nity expectations 

Domain 2:  The Classroom Environment 

Component 2a:  Creating an Environment of Respect 

and Rapport 

Look Fors and Listen Fors: 

Teacher establishes relationships with each student 

Teacher shows an appreciation for each child as an in-

dividual 

Teacher provides opportunities for students to get to 

know and accept each other 

Teacher establishes (with students) and communicates 

classroom procedures and rules 

Teacher encourages students to take intellectual risks 

and be creative 

Words and actions of the teacher demonstrate demon-

strate skill 

Teacher plans for respect and rapport by creating an 

environment conducive to : 

FUN – creating lessons and activities that students 

enjoy 

FREEDOM – provide choice (cognizant of audi-

ence); teacher remains the Captain 

POWER – feeling of value, students matter and 

contribute; recognition of talents and skills 

BELONGING – caring/community of learners 

SURVIVAL – doing what must be done to get what 

you want; compelling motivation to do… 

Component 2b:  Establishing a Culture for 

Learning 

Look Fors and Listen Fors: 

Evidence must be in the classroom – the look of 

the room, student work displayed (scored or 

rated with written feedback); nature of the in-

teractions and tone of conversations with and 

among students reflect they are interested in 

and value learning and hard work. 

_______________________________________________ 

Component 2c:  Managing classroom  

Procedures 

Look Fors and Listen Fors: 

Evidence in the classroom – teacher explains, 

re-teaches and implements procedures 

Procedures are posted in the classroom, com-

municated in writing to students and families 

early in the year (normally, the first day of 

school is used to communicate procedures). 

If working in co-teaching or collaborative  mod-

els, each person is appropriately utilized with 

ease of transition from person to person 

  

Domain 4: Professional Responsibilities 



Domain 2:  The Classroom Environment 

Component 2d:  Managing Student Behavior 
Look Fors and Listen Fors: 

Age appropriate and culturally consistent stan-

dards 
Rules are made clear to all and are posted in the 

classroom 
Rules are clearly and consistently applied (no 

favoritism is evident) 
“With-it-ness” is apparent in that the teacher is 

always aware of what is going on and uses this 

awareness to influence student behavior through 

redirection and proximity 
Teacher does not lose temper or composure; stu-

dents do not fear verbal or physical attack 
Chastisement focuses on behavior, not student as 

a person 
Classroom rhythm is only minimally disrupted; 

student dignity is maintained 
Teacher encourages students to monitor their 

own behavior 
Student behavior reflects what teachers has done 

to establish and maintain standards 
Preventive and intervening strategies are appro-

priately applied 

Component 2e:  Organizing Physical Space 
Look Fors and Listen Fors: 

Spaces for reading, quiet and noisy activities are 

provided 
Furniture arrangement is appropriate for large 

and small group activities 
Centers for exploration of content in the form of 

labs, circles, etc. 
Safety is evident; no bags, trash, clothing, etc.; 

aisles between desks, tables, etc. provide good traffic 

flow; school-wide procedures for emergency exiting 

or lockdown are provided. 
Materials are accessible; teaching aids, boards, 

charts, projectors/computers are skillfully positioned 

and utilized 
Transparencies/TV, board work, posters, etc. are 

neat and clear for reading; high quality power 

points and videos are evident and content appropri-

ate. 
Appropriate use of technology is evident 
Students are involved in supporting an organ-

ized, safe classroom through assisting with transi-

tions, equipment, materials and supplies 

Transition to the Common Core - Mathematics 
Submitted by Dr. Trish Guinee 

 

 The first state assessments for the NEW Illinois Learning Standards Incorporating the Common Core will take 

place in the 2014-15 school year.  In Mathematics, the Common Core includes two types of Standards: the K-12 Stan-

dards for Mathematical Practice which describe the ways in which students who are developing mathematical profi-

ciency engage with the content and the Mathematics Content Standards.  The Content Standards are grade-specific 

for K-8 and described by Conceptual Domain in high school. Both types of standards will be assessed. 

 Mathematics in District 150 has been transitioning content and practices to align to the Common Core for the 

past two years.  In this multi-year transition, it is extremely important for the students in District 150 that ALL 

math classes follow the 4-Quarter Plans and incorporate the Standards for Mathematical Practice on a daily ba-

sis. 
 

The 4-Quarter Plans for the 2012-13 school year reflect the following movement toward the Common Core. 

 

Kindergarten, First and Second Grades 4-Quarter Plans and Grade Level Expectations are fully aligned with the 

Common Core. 

Third and Fourth Grades have Transitional 4-Quarter Plans.  Third Grade whole number and fraction content re-

flects the Common Core.  In Fourth Grade most of the whole number content reflects the Common Core.  

Fifth-Eighth Grades continue to transition content related to ratio and proportion, integers, and geometry.  

In High School we will work this year to revise Algebra 1, Algebra 2 and Geometry 4-Quarter Plans and End of 

Course Outcomes to better align with the Common Core.  Teachers in each high school will work together and then 

have 1 representative per course meet with the other high school representatives to complete the 4-Quarter Plan 

alignment work. 
 

There are eight Standards for Mathematical Practice.   

Mathematically Proficient Students will be able to: 

1.  Make sense of problems and persevere in solving them. 

2.  Reason abstractly and quantitatively. 

3.  Construct viable arguments and critique the reasoning of others. 

4.  Model with mathematics. 

5.  Use appropriate tools strategically. 

6.  Attend to precision. 

7. Look for and make use of structure. 

8. Look for and express regularity in repeated reasoning. 



Domain 3:  Instruction 

Component 3a:  Communicating with Students 

Look Fors and Listen Fors: 

Clear directions and explanations (oral and writ-

ten) 

Vivid, expressive language is used to enhance stu-

dent experience 

Clear limits are set, including time factors 

Language is audible, legible; correct usage, spell-

ing, etc. is apparent 

Teacher carefully chooses words, using rich vo-

cabulary for students to model 

_____________________________________________________ 

Component 3c:  Engaging Students in Learning 

Look Fors and Listen Fors: 

Instructional artifacts – student work, out of class as-

signments 

Teachers uses of examples and metaphors that illus-

trate new learning; teacher connects with student 

knowledge, interests and culture 

Teacher promotes problem-solving; permits choice, en-

courages depth-find patterns, tests hypotheses, re-

quires thought; is relevant and authentic 

Groupings are based on instructional goals 

Materials and resources are ready for student use with 

little or no disruption 

Structure of lesson is maintained; pacing is appropriate 

with a beginning, a middle, and end (closure) 

________________________________________________ 

Commponent 3e:  Demonstrating Flexibility and  

Responsiveness 

Look Fors and Listen Fors: 

Adjustments that improve student experience or 

clarify confusion 

Change provides for needs for specific learners 

(visual, auditory, slower, brighter, etc.) 

Teacher abandons lesson all together or              

coordinates with a spontaneous event 

Teacher possesses an extensive repertoire of 

strategies such that transitions are seamless; stu-

dents may not be aware that a change has occurred 

Component 3b:  Using Questioning and Discussion 

Techniques 

Look Fors and Listen Fors: 

Essential question is posted for each lesson; question 

is asked by teacher and answered by students throughout 

the lesson 

Questions engage students in an exploration of con-

tent, are not rapid fire, low level, recitation of facts 

“Think time” is allowed before responses 

Teacher probes to seek clarification, i.e. “explain….”, 

“give an explanation for…” 

All students are engaged in discussion; not just a few, 

students often take initiative 

Teacher stays on topic, uses follow-up, rephrases and 

applies what students contribute or pose 

Component 3d:  Using Assessment in  

Instruction 

Look Fors and Listen Fors: 

Teacher and peer comments on student work 

Teacher uses body language such as nods, quizzical 

looks, etc. to encourage students 

Effective feedback that is specific, descriptive, under-

standable; Feedback is not praise (“good work” or “good 

job), grades, encouragement (“Keep it up” or “You can do 

it) or criticism (“Unacceptable…You get a zero”) 

Comments give students information needed to adjust 

what they are doing and get better at it or solve a prob-

lem; it provides time to think and reflect; performance is 

related to standards 

All feedback is provided in a timely fashion, “on the 

spot”, or on work products, as needed to support learning 

Outsmarting Your SMARTBoard 

by: Lisa Kokos, Technology Facilitator 

 

 There is so much that you can do with your SMARTBoard, but it takes time and 

practice.  Please check the Online Professional Development Calendar for upcoming 

workshops that you can attend.  Additional workshops will be added soon. 

 Have you been to SMART Exchange?  This is a great resource for some ready-

made activities for you to do with your students.  It has a user-friendly  search tool  for 

subject, grade, and topics. You can find activities for the SMARTBoard, SMART Table, and SMART Response 

Clickers.  The website is:  http://exchange.smarttech.com  You will need to sign up for free to be able to 

download activities.  

 If you would like to view some tutorials on using the SMARTBoard?  Try this website:  

 http://smarttech.com  Go to Resources- then Training and Professional Development.  Then Train by Product: 

Notebook software.  Scroll Down to the “Getting Started” and “Creating Engaging Lessons”.  You will find 

PDF files to read and tutorials.  

You get the best out of others 

when you give the best of yourself. 

http://exchange.smarttech.com
http://smarttech.com


NWEA - Next Steps 
Submitted by Linda Bartak and Bryan Devine 

 

Since the ending of NWEA testing on September 21, our emphasis has been on reading and inter-

preting NWEA reports with this new data. Linda Bartak has been visiting many schools and working with 

principals, interventionists and teachers during some of their Professional Development time. She has been 

reviewing “Teacher Reports "and what to do with this “snapshot” of information.  The next step is to dig 

deeper with the data using the “Class by RIT” report in both reading and math. NWEA provides us with a 

report of all of our individual students in their learning level in each individual strand. This is signifi-

cant!  We are now able to select a certain cell of students and scroll down and receive DesCartes, a list of 

skills especially attached to that set of students. DesCartes provides us with skills in each of the RIT bands 

into 3 columns. Column one are the skills that the student has shown to have mastered with 74% correct-

ness; Column two, are the list of current skills for the teachers to plan instruction, small grouping, etc. with 

a 50% correctness; and Column three shows the skills that we want to lead our students with a 25% correct-

ness. This column is especially significant to use for our enriched students to ensure growth happens at 

each RIT range. 

Along with this, Bryan Devine has been working on the actual NWEA data for us. He has provided 

us with district “cut scores” in both reading and math in all grades tested, also has entered all of the fall 

NWEA data onto student skyward for all grades. Also, he has finished a massive excel spreadsheet with 

all of our students grades 2-11 in both reading and math, in all classes and all teachers in their current 

schedule, 4 NWEA data points in each strand with the goal descriptor. This is extremely beneficial to see all 

of our students’ past data all in one place. 

We will both continue to work on spreading all of the assessment information available to the dis-

trict, for NWEA, Easy CBMs, DIBELS and ISAT. If you have any questions or concerns about any of these 

assessments, please feel free to contact us at linda.bartak@psd150.org or bryan.devine@psd150.org 

Socratic Seminars 101 
http://www.socraticseminars.com/ 

 http://www.nwabr.org/education/pdfs/PRIMER/PrimerPieces/SocSem.pdf 
 

Submitted by Lana Gundy, Enrichment Teacher 

 

 Socratic Seminars are a teaching strategy that can help you increase the use 

of higher level thinking skills in your classroom.  They allow students to take the lead in their learning 

while the teacher becomes the facilitator of the discussion.   

 When preparing for a Socratic Seminar the first time, it is important to select a short reading that 

will allow you and the students to focus solely on practicing new strategy. Determine a focus by deciding 

what dilemma the students will discuss. Write an opening question that has no “right or wrong” answer ). 

Write supporting questions that will help students dive deeper into the content of the reading.  These ques-

tions will help move the discussion along by clarifying student statements and requiring students to support 

their thoughts. Differentiate the questions by increasing or decreasing the cognitive levels of the questions 

that are asked. 

During the Socratic Seminar, the teacher and students sit in a circle. This seating arrangement 

makes sure that all participants have equal status. The teacher is the facilitator and  asks the opening 

question and then the supporting questions. It is important that the teacher remains neutral and is able to 

keep the discussion going by redirecting and clarifying student thoughts with the questions he/she asks. 

Students answer questions based on the evidence and the meaning they find in the text. 

 Socratic Seminars International defines the goal of the Socratic Seminars as: “An enlarged, shared 

understanding of ideas, or values through DIALOGUE”. If you are willing to allow your students to take the 

driver’s seat in their learning, then facilitating a Socratic Seminar discussion may be an appropriate teach-

ing strategy. If you would like more information on Socratic Seminars, please contact your Enrichment 

Teacher for more information or to schedule a Professional Development. 

 

 

We make a living by what we get.  

We make a life by what we give. 

mailto:Linda.bartak@psd150
http://www.socraticseminars.com/
http://www.nwabr.org/education/pdfs/PRIMER/PrimerPieces/SocSem.pdf


What Is Intentional Teaching? 
From The Intentional Teacher 

Submitted by: Shameika Sykes-Patterson, Social Studies/Literacy Coordinator  

 

  To be “intentional” is to act purposefully, with a goal in mind and a plan for accomplishing it. In-

tentional acts originate from careful thought and are accompanied by consideration of their potential effects. 

Thus an “intentional” teacher aims at clearly defined learning objectives for children, employs instructional 

strategies likely to help children achieve the objectives, and continually assesses progress and adjusts the 

strategies based on that assessment. The teacher who can explain just why he/she is doing what he/she is 

doing is acting intentionally—whether he/she is using a strategy tentatively for the first time or automati-

cally from long practice, as part of an elaborate set up or spontaneously in a teachable moment. 

 Effective teachers are intentional with respect to many facets of the learning environment, begin-

ning with the emotional climate they create. They deliberately select equipment and materials and put them 

in places where students will notice and want to use them. In planning the program day or week, intentional 

teachers choose which specific learning activities, contexts, and settings to use and when. They choose when 

and how much time to spend on specific content areas and how to integrate them. All these teacher decisions 

and behaviors set the tone and substance of what happens in the classroom. 

 Intentionality refers especially to how teachers interact with students. Pianta defines intention-

ality as “directed, designed interactions between children and teachers in which teachers purposefully chal-

lenge, scaffold, and extend children’s skills” (2003, 5). Berliner (1987; 1992) emphasizes that effective teach-

ing requires intentionality in interactions with students, with an understanding of the expected outcomes of 

instruction. He summarizes research on the relationship between classroom environment and learning out-

comes in a list of elements characteristic of good intentional teaching: 

High expectations—Teachers assume students are capable of achieving meaningful educational goals. 

Teachers who expect students to learn will deliberately engage in instructional activities to enhance 

students’ knowledge and skills. Teachers’ high expectations are also transmitted to students and par-

ents, who then see themselves as active and capable participants in the learning process. 

Planning and management—Teachers have concrete plans to introduce subject matter and sequence stu-

dent’s learning. They can manage both individual behavior and group dynamics. While guiding the 

class toward defined objectives, teachers remain open to pursing related topics that arise and capture 

student’s interest. 

Learning-oriented classroom—Students, as well as teachers, value the classroom as a place where learn-

ing occurs. When adults act with the intention of teaching, students can act with the intention of 

learning. 

Engaging activities—Teachers understand how students learn and that activities and ideas connected to 

student’s own experience are more likely to capture their interest. They understand also that tasks 

pegged too far above or below a child’s current capabilities can undermine the child’s self confidence 

in their ability to learn. 

Thoughtful questioning—Teachers pose questions to get insight into what students are thinking and to 

stimulate their thought processes. Rote questions and the thoughtless recitations they evoke, by con-

trast, not only fail to further a child’s learning but can derail it through boredom, resentment, or dis-

couragement. 

Feedback—Students naturally look to teachers for supportive and evaluative feedback, and effective 

teachers know when and how to provide it. Presenting information, making comments, asking ques-

tions, identifying contradictions in a child’s thinking, and posing “what if” challenges are hallmark 

strategies of intentionality. Unlike praise or criticism, which merely indicates “right” or “wrong” and 

may be interpreted as a sign of the teacher’s personal (dis)approval of the child (e.g., “I like the way 

you solved that problem”), evaluative feedback focuses on learning rather than judgment (“Your idea 

to carry the cup on a tray solved the problem of water spilling on the floor”). 

 
 

Empty pockets never held anyone back.  Only 

empty heads and empty hearts can do that.  
Norman Vincent Peale 




